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ABSTRACT
Based on the description of work of E-STEP, a series of training workshops were organised
in each partner country in order to apply the training framework developed by BCU in WP2
and collect feedback for the evaluation work package (WP4) that would further improve the
outputs of WP2. This deliverable presents the reports that partners submitted after the
organisation of each training workshop. It also provides a report on the two international
Summer trainings of E-STEP, organised in July 2014 and 2015 in Greece. Based on these
experiences the final section of this deliverable contains suggestions for future training
workshops and future research in the field of parental engagement, but also for other
training workshops for teachers’ overall professional development.
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1. Summary of workshops
The delivery of training to teachers and heads of the pilot schools (defined in the description
of work as T3.2) followed the distinction of the 2 Implementation phases of E-STEP both of
which will had 2-month duration. Phase A took place from November to end of December
2014 and Phase B of the training workshops from March to September 2015. The period in
between was used for the evaluation of the training framework and materials (WP4) and
their revision (WP2) so that a revised version would be ready for Phase B. After the end of
the implementation of both training and activities, the schools will be invited to submit an
overall report, (provided in Appendix 3 of D3.1).
The organisational details, as well as the content and structure of the workshops have been
explained in detail in the Implementation Plan (D3.1). In short the partners should make
sure that all 3 of the training modules developed by WP2 should be covered for all schools
by the end of each training phase. It was also necessary to follow the sequence of the
modules described in the Training Framework (Module 2 after 1, and Module 3 after 2). The
implementation plan provided also the following indicative plan/ agenda for the workshops:










First 30 minutes:
o General overview of the project
o Presentation of the tasks that the schools will undertake along with timeframe (Table 1):
 Participation in face-to-face training
 Action plan preparation (after the completion of the face-to-face
training
 Reporting on the activity that the school implemented (at the end of
the school year)
1 hour: Training on Module 1
1 hour: Training on Module 2
1 hour: Training on Module 3
30 minutes: Presentation of school action plan and clarifications
20 minutes: Presentation of the E-STEP digital community (see Section 4)
30 minutes: Discussion and closing
Last 10 minutes: Evaluation questionnaire completion (details on evaluation
instruments and planning per Phase can be found on D4.1 “Evaluation Plan”).

In practice, a total of 132 schools from all five E-STEP countries participated in the
training workshops throughout the project. As it was advised in the Implementation Plan
(D3.1), the partners could decide to organise common sessions for more than one
school, depending on schools’ availability, by grouping e.g. neighbouring schools and
organising joint events. This was the case in most workshops, the total of which rose to
35 (12 for Phase A and 23 for Phase B).Teachers from 22 schools were trained in Phase
A (November- December 2014) and from 132 schools during Phase B (March- June
2015). Tables 1 and 2 present in detail the numbers of workshops and schools per Pilot
Phase, and a list of the final pilot schools is provided in Appendix 3 and Appendix 4.
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Table 1: Numbers of schools that participated in the workshops of Phase A

Country

No. of
workshops

No. of participating
schools

Partners’
reports

Austria

3

5



Bulgaria

3

5



Greece

2

5



Ireland

3

3



UK

2

4



Total

13

22

Table 2: Numbers of schools that attended the workshops of Phase B

Country

No.
of
workshops

No. of participating
schools

Partners’
reports

Austria

9

18



Bulgaria

2

36



Greece

5

23



Ireland

5

16



UK

2

20



Total

23

113
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Figure 1: Caroline McDonnell, Teacher at Kentstown Montessori School, Ireland, with Imelda Graham (ULS)

Figure 2: Phase B training workshop in Patras, Greece
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2. Workshop reports
The table below was generated based on the reports that the partners submitted online
after the organization of each training workshop. It covers the following questions:




Factual data:
o Country
o Date of workshop
o Location
o Schools that participated
Questions on the content and overall organization of the workshop:
o Specific issues raised by the participants in terms of their training and overall
participation in the project.
o Parts of the workshop that the trainers felt were most successful
o Parts of the workshop that the trainers felt were less/ least successful
o Suggestions for future workshops, made by both the trainers and the
trainees.
The reporting template also asked partners whether they had covered all three of
the training modules. This was the case in all but one workshop, where the time
allocated was not enough for completing module 3.

Figure 3: Phase B workshop in Birmingham, UK
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Figure 4: Phase A workshop in Sofia, Bulgaria
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Country

Date of workshop

Location

Name (s) of participating school(s)

Bulgaria

19/11/2014

Sofia

"Second Secondary Schools ""Academician Emillian

Bulgaria

20/11/2014

Sofia

18/11/2014

Patras

21/11/2014

Athens, EA Premises

1/12/2014

BCU

2/2/2015

BCU

18/12/2014

Sofia

"""Elisaveta Bagryana"" 51st Secondary
Vocational Senior High School of Lechena &
Experimental Junior High School of Patras
Ellinogermaniki Agogi High School, Primary School of
Mount Zone Zakynthos, Platon High School
Chad Vale Primary, Wilson Stuart Special School, King
Edwards Sixth Form, City Road Primary
Wilson Stuart Special School, King Edwards Sixth Form
College, City Road Primary
119th Secondary School "Academician Mihail Arnaudov",
Vocational High School of Electronics “John Atanasof”

Greece
Greece
UK
UK
Bulgaria
Austria
Austria
Austria
Ireland
Ireland

12/12/2014, follow up
workshop: 30/01/2015
18/12/2014, follow up
workshop: 02/02/2015
13/2/2015

Schopenhauerstrasse 79, 1180 Vienna

KMS Schopenhauerstrasse, NMMS Alseggerstrasse

Gymnasiumstraße 19, 7350 Oberpullendorf,

BHAK Oberpullendorf, NMS Horitschon

Buchberggasse 31, 3400 Klosterneuburg,

BRG Klosterneuburg
St, Michael's Holy Faith Secondary School, Sacred Heart
NS
Robertstown National School
2nd Nursery School of Zefyri, Junior High School of
Kampos Chiou, 9th Junior High School of Acharnes, 3rd
Primary School of Lavrio, Junior High School of Lechena,
3rd Junior High School of Nea Philadelphia and Junior
High School of Kato Tithorea
As per list

24/2/2015

Dublin

26/2/2015

Kildare

31/3/2015

Athens, Pallini

14/4/2015

Birmingham City University

Greece

UK
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Greece

31/3/2015

K. Achaia, Patras

General High School of Kato Achaia, Technical High
School of K. Achaia, Junior High School of Sageika,
Junior High School of Lappa, Primary school of Ano
Alissou
Primary school of Lousika
Primary school of K. Achaia
Pre- primary school of Niforeika, 3rd pre primary school
of K. Achaia
2nd pre-primary school of K. Achaia, Pre-primary school
Araxou

Greece

29/4/2015

Patras

Ireland

29th April

Dublin

49th Primary School of Patras, 55th Primary School of
Patras, 2nd Primary School of Patras "Stroumpeio",
13th Junior High School of Patras
Sacred Heart National School, Herbert Park Montessori

Ireland

6th May 2015

Dublin [phone interview]

North Dublin National School Project

Ireland

7th May 2015

Dublin [phone interview]

St. Michael's Holy Faith

Ireland

12th May 2015

Meath [phone interview]

Kentstown Montessori School

Ireland

27th April

Slane Co. Meath

St. Patrick's National School

Greece

28/4/2015

Online

9th Nursery School of Tripolis

Greece

27/5/2015

Online

UK

15th May 2015

Birmingham City University, Perry Barr,
Birmingham

9th Nursery School of Tripolis & 3rd Primary school of
Lavrio
King Edward VI School, Lichfield, Staffordshire,
The John Bamford Primary school, Staffordshire,
Alderman's Green Community Primary school

Austria

30/1/2015

Vienna

NMMS Alseggerstrasse, KMS Schopenhauerstrasse
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Austria

2/2/2015

Oberpullendorf

BHAK & BHAS Oberpullendorf, NMS Horitschon

Austria

26/3/2015

Trautmannsdorf

29/4/2015

Online

11/5/2015

Hall in Tyrol

VS Trautmannsdorf
BHAS Oberpullendorf, NMS Großwarasdorf, NMS
Oberpullendorf, Private NMS Marianum Steinberg
Ski-Akademie Schladming, BG/BRG Zell am See, VS
Unterer Stadtplatz, HAK Tamsweg, VS Tamsweg

18/5/2015

Vienna

22/4/2015

Vienna

Bulgaria

27/5/2015

Sofia

Greece

28/5/2015

Online

Bulgaria

17/6/2015

Sofia, Center for preparation of students for
school olympiads

Austria
Austria
Austria
Austria

AHS Heustadelgasse
NMS Deutschkreutz, NMS Kobersdorf, NMS Lockenhaus,
NMS Stoob
106 Primary School Grigorii Tzamblak,
Professional School of transport "Gotze Deltchev",
Secondary language School ""St. Kliment Ohridski",
201 Primary School St. Cyril and Methodii,
Secondary School for visually impaired children "Lois
Braille", 133 Secondary School "A.S. Pushkin", 9 French
language School "Alfons Deu Lamartin",
Professional School of Engineering and Management
"Hristo Botev", Primary School "Vasil Levski"
Primary school of Mountain Zone, Zakynthos & 3rd Junior
High School of Nea Philadelhpia
104th Primary School "Zahari Stoyanov", 130th
Secondary School "Stefan Karadzha", 142 Primary
School "Veselin Hanchev", 156 Primary Scool "Vasil
Levski", 163rd Primary School "Tchernorizets Hrabar",
177th Primary School "St. st. Kyril and Methodius",
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192th Secondary School "Hristo Botev", 20th Primary
School "Todor Minkov", 202nd Primary School "Hristo
Botev", 29th Secondary School "Kuzman Shapkarev", 4th
Primary School "Prof. John Atanassof", 40th Secondary
School "Loui Pasteur", 6th Primary School "Graf
Ignatiev", 69th Secondary School "Dimitar Marinov", 76th
Primary School "William Saroyan", 8th Secondary School
"Vasil Levski", 83th Primary School "Elin Pelin", 84th
Primary School "Vasil Levski", 90th Language School
"General Hosse de Saint Martin", 96th Secondary School
"L.N. Tolstoy", 98th Elementary School "St. st Kyril and
Methodius", Vocational School "A.S. Popov", Vocational
School "Karl fon Linde"
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Country

Specific issues discussed by the participants concerning the training and their overall participation in the project

Bulgaria

One of the most interesting issues was that we should involve the students more actively in the process. The other issue was that
teachers should actively use the electronic school diary for contacting parents.
It was nice to find out that the school was very active in social networking: two thirds of teachers use Facebook and many classes
have their own Facebook groups. The discussion focused mainly on how to motivate the parents.

Bulgaria

Greece

Greece

UK

There was not any specific issue concerning the training, teachers just asked the training material to be given to them as well the
photos and the videos in order to upload them in the school websites and blog.
Concerning their participation in the project they wanted to be informed about the deadlines in order to meet the needs of the project.
The overall concept and approach of the project were understandable. A specific issue that was rather extensively discussed was that
there are differences among schools in terms of their openness to engage parents. It was also evident that the participation of the
Head of School in the training workshop does make a difference: We didn't manage to have the Heads of all of the 3 schools that took
part in the workshop. The teachers seemed rather uncertain about their ability to convince and engage the parents in a way that would
not interfere in their teaching. In contrast, the Head of a particular school was much more into acting and engaging the parents, without
worrying about "interference" and role issues.
Our situation is rather unusual in that all of BCU's Phase A schools have been very heavily involved in the design and production of
both the framework, the resources and indeed the piloting event at the ODS summer school so they are perhaps more engaged than
Phase A schools working with other partners.

Bulgaria

We did discuss the format of the action plan and it was agreed that we would negotiate for them to submit the planning formats and
processes that they already use in school so at to ensure ESTEP outcomes are more firmly embedded in planning cycles. This was
felt by our teachers to be very important in ensuring that ESTEP was not sidelined as a parallel activity that did not integrate with
existing approaches and practices.
This session was a follow up to the session in December. Our Social Media experts, Dave Harte and Louise Wheatcroft, also attended.
We discussed implementation of plans to date and identified key case studies that we will develop in preparation for our Phase B
workshops and to share with the wider ESTEP partnership.
They were interested in how this process was implemented in other countries.

Austria

Experimental character of implementation: too many discussions and activities with no clear results or connections to the final

UK
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realization.
Austria

Austria
Ireland

Ireland
Greece
UK
Greece

Discussion about
- The PAR (participatory action research) methodology and the cyclic process; this method would take too much time for teachers and
have to be improved and implemented by every cycle
- Advantages of technology oriented communication channels (paper work vs email)
- Setting up of social media tools. The questions were: who is going to set up, build and maintain this tool.
No
Following the discussions very positive attitude to the project, and willingness to continue into Phase B. Specific issues related to each
schools procedures and protocols with parental engagement; the availability of something we have in Ireland called a Home School
Liaison Teacher, and how that is an important mechanism to build interactions with parents. If this teacher however is not ICT literate it
may be more complicated to use social media. One school has a highly literate HSL teacher and the other's is less so.
It was a 1:1 session and the participant was not very familiar with the specifics of parental engagement in any detail.
Issues of time, mostly in the Secondary schools: They said that the time for implementation of any activity is very limited, since
Secondary schools finish the lessons in mid -May.
Nothing specific to report.
The participants mentioned 2 obstacles for their participation in the project: i) the short period for the implementation of the action
plan;
ii) parents' digital illiteracy in their region (a rural area).
However, they were willing to try to engage them in simple activities, which demanded only basic knowledge of computers and web.

Greece

All of the participants were very keen on participating in the project since they apply activities for parental engagement in their schools
but without the use of social networking tools. So they paid specific interest how to use social networking tools in order to increase the
parental participation in their schools.

Ireland

Pressure of time leading to challenges in participating. Issues with parents ranging from lack of confidence in dealing with schools to
parents' busy lives and perhaps lack of awareness of the value of more engagement.
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Ireland

Participant recently (since Easter) came to this school as head teacher. She is finding out about the culture of the school, which differs
from her previous appointment in being more inclusive of parents, and is very child-centred (the school is part of the ‘Educate
Together’ movement which runs an increasing number of Primary Schools around Ireland).
She believes that there is huge benefit/value of good communication between home and school.

Ireland

Overall it is early days in terms of planning for PE, but have some good initial ideas for this.
Focused on future plans as participant had been through the training in Phase A.
As this is a second level school holidays commence in a couple of weeks. Plans will focus on longer term actions, and there are plans
to involve E-Step and ULS in these.

Ireland

Interested in all of the project. Keen to engage with parents and is going to begin by introducing E-Step to an exit session with this
year's parents, consulting with them about how E-Step would work best.

Ireland

Timing within the existing school year. Better to plan in Spring for action plan implementation and evaluation from Autumn term.
Summer term is short and busy in Ireland.

Greece

This was a one-to-one online workshop, delivered specifically for this teacher who was invited to the Athens workshop on April 1st, but
could not make it. The structure was clear (according to the teacher's comments).The teacher also seemed to be familiar with the
action learning approach as well as with educational design principles.
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Greece

This was a follow-up on the previous workshop, which these two teachers had previously attended, so we didn't need to cover the 3
Modules again. Both teachers were overall happy on the progress of their activities. Here are some interesting points:
- There is gender gap in the degree of parents' involvement: both schools’ activities addressed mainly mothers.
- Internal family issues may affect the involvement of parents, i.e. divorced parents.
- In terms of social media use, most parents use them in a more passive may- not interactively.
- The activity that was organised in the Nursery school of Tripolis (on Mother's day) gave the parents the opportunity to get to know
one another and to experience first- hand what it is like to be a teacher of 4 and 5- year olds.
- The teacher at Lavrio invited the parents to train them in the school on ICT- there was limited response (possibly most parents do not
want to expose themselves to others, or do not want to be taught by their children's teacher- there as an issue of status, authority and
hierarchy here).
- On a daily basis the teacher e-mails the parents about the pupils' homework or other news. Although most of them do not respond,
they gradually get used to this and expect the e-mail.

UK

Time to explore the school needs and identify strategies to engage with parents. Action plans were explored, but needed to be
discussed with other members of school team in shared meetings at school.

Austria

Since the l KMS Schopenhauerstrasse School already participated in Phase A as a pilot school, they were familiar with the training
framework and acted as co-trainers for their partner school NMMS Alseggerstrasse. They introduced the modules of the training
framework and helped their colleagues to analyse their needs and develop their own action plan. The partner school already has some
experiences with the use of WhatsApp in order to communicate with their parents. Therefore they intensively discussed on what is
the most effective way in using WhatsApp to enhance parental engagement in school activities.

Austria

Due to the age of the pupils and particular type of schools, e.g. in the vocational secondary school BHAK & BHAS Oberpullendorf,
parents are not that much involved in school activities compared to primary and lower secondary schools. Nevertheless the training
showed that parents are still interested to be informed about the educational progress of their child (marks, activities, etc.).

Austria

After analysing the needs of the school the trainees discussed about a rough concept of the school action plan. The telephone tree,
which has been used in emergency cases in the past, has been most of the times proved ineffective. Therefore the school staff
proposed the texting method for a better and faster communication between teachers and parents.
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Austria

Interested teachers and the heads of some schools discussed about the signification of the national learning platform (LMS.at) for the
involvement and training of parents. The LMS.at platform is commonly used in Burgenland by schools as central information and
learning platform. On this platform, information to recurrent questions and problem solutions can be retrieved and entered
automatically. The LMS.at platform should be expanded therefore into an interactive communication and information platform for
parents. In further development it should be used for communication between teachers and parents. The new communication
technologies and social media will enable parents to support the learning process of their children more effectively. The challenge is to
initiate this type of communication and make it so that parents recognize the benefits and also accept them.

Austria

Since the participants were from different school types and backgrounds a lively discussion arose about which social media tools have
been already used by other schools, their experiences and successes. Some of the discussed issues have been then used for the next
module units in order to design a school action plan.

Austria

A discussion about the legal use of social media in schools and other educational institutions took place during the workshop. The
existing media law gives some rules for a safe and fair use of social media (netiquette, code of behaviour).
On 22th of April, 2015 a national E-STEP Workshop was organized at the Austrian agency for international mobility and cooperation in
education, science and research (http://oead.at/), in Vienna. Teachers, policy makers and stakeholders from all over Austria
participated to this event. The aims of the E-STEP project and the three modules have been presented. The participants discussed
appropriate ideas for parental engagement with the main focus on social media. Especially the national learning platform for schools
(LMS.at) has been chosen by many schools in order to involve their parents in schooling.
There was particular interest in the role of the students in schools’ and parents’ partnerships.

Austria

Bulgaria
Greece

Bulgaria

These teachers had already participated in a workshop in Athens, and this was a follow-up online session. We discussed the progress
of their implementation. Both schools had completed their activities. One was an informative day for parents on e-safety issues, and
the other was also an informative day for parents on dealing with pupils' exam anxiety. They both collaborated with external experts
who assisted or were invited as guest speakers. An issue raised by both schools was the need for collaboration between the schools
through the ODS portal. We have therefore set up a blog (discussion area) for schools in the Greek community.
The teachers discussed that they all work in different environment but the common understanding is that parental engagement issues
are serious and need more attention.
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Country

Parts of the workshop that were reported as most successful

Bulgaria

Module 2, as there were lot of discussions regarding engagement and creating a common vision with the parents.

Bulgaria

All three parts of the workshop were equally successful with more user engagement at the end as we provoked them to
talk about their own school.

Greece
Greece

Module 1 since it included the task with the artifacts. It was entertaining and creative. All the teachers participated and
were full of inspiration. This action triggered a more fruitful discussion later on.
The hands-on activities of Module 1, which was overall the most successful one.

UK

We identified that schools would find it helpful to:
-have more case study examples to stimulate discussion and implementation design at the module 2 stage.
-have more ideas about novel and innovative ways to evaluate an ESTEP intervention.

UK

Identification of case studies

Bulgaria

- Organising E-Safety workshops - City Road Primary
- Differentiating parental engagement for older pupils - King Edwards
- Starting a Twitter community - Wilson Stuart
- Evaluating Twitter using social media tools - Chad Vale Primary
The interactive part where everyone was describing his/her own experience

Austria

The overall methodology of action research was found to be appropriate.
The participants particularly enjoyed Module M2U2 (Building stories of success) - Agreeing what the school wants to
achieve through the intervention and describing in detail what success might look like for different groups of stakeholders
and beneficiaries.
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Austria

M2U1 (Understanding and agreeing purpose) - Reviewing existing school development processes and understanding of
how this work will complement them.

Austria

Module 2 - The analysis of existing school development processes and cycles and potential spaces and places for
embedding development work on parental engagement is necessary .
Reviewing and revising action plans; discussion between the schools; sharing and triggering of ideas. Broadening of
perception of social media.
Covering Joyce Epstein's Parental Involvement model;

Ireland
Ireland

The participant of the one- to –one session, was genuinely pleased at the end, felt much better informed
Greece

Module 1. In Module 2 I felt that there was some overlap with issues addressed in Module 2, so I skipped those parts.

UK

The part of designing the road map for change and the action plan.

Greece

Module 1 was the most successful one, since teachers had more opportunity for interaction. Some of the foci of Module 2
and 3 were naturally brought up during the exploration of Module 1, so they had already been covered, and less time was
needed for these Modules.
The creativity part (telling their stories through artifacts) was the most successful since they had much inspiration in order
to present how the conceive the issue of parental engagement. The second successful part was when they were invited to
give their own definition of the term "parental engagement".

Greece

Ireland

Ireland
Ireland

Discussions around types of parental involvement were really good, Epstein's model was very useful in highlighting the
levels and the results for all [school, students, parents].
As the group was small, it proved difficult to conduct a creative activity unfortunately. We had a discussion about the best
parental engagement experiences they had. This elicited a useful story from one: he talked about how a break-in recently,
where a load of equipment was damaged, had brought parents together to fund-raise for replacements. These were
parents who never engaged with the school. His focus was to build links with a couple of these more active parents.
Discussion around benefits of PE and ways and means to support this. They hope to involve parents as facilitators for
Edmodo.
The planning for the next steps. These will include involving more teachers and including the actions in the school
strategic plans.
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Ireland

The participants really liked Epstein's model. She is participating in a Quality Assurance Process based on the national
framework Síolta with the Dept. of Education Early Years Unit, and it will all help her with the quality standard on Parental
Involvement.

Ireland

Discussion around current situation and setting priorities. Reflections on the audit tool from the trainee's guide which
ensured participant had good understanding of the whole issue of parental engagement in relation to his school.

Greece

All of the modules were successful. Due to the fact that it was a one-to-one online meeting via skype I had the opportunity
to adjust the training content to her own needs. The fact that she was already familiar with the overall action learning
approach and that she already had a pretty clear idea of the activity that she was going to implement, helped a lot in
keeping a clear focus in the discussion.

Greece

-

UK

The general exploration of what the schools currently do; issues they are faced with and the way forward. Initial ideas for
Action Plans. Training materials and models that we used in the materials that will help them to disseminate similar
training to rest of staff in their schools.

Austria

Needs analysis, preparation of action plan.

Austria

The part of the training dealing with how to engage the parents in schooling, in order to foster a more effective and
substantial collaboration between school and parents, was most interesting for the participants. The trainers presented to
the audience some best practice examples and experiences from other schools, which stimulated a lively conversation
between the participants.
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Austria

A lively conversation took place during M1U3 with concrete ideas about the planned text method. Each teacher and the
school director should install a “Group SMS” App, which is available for free for different platforms (Android, iPhone, iPad,
etc.). The teacher is the administrator of the group, which consist of all parents of their own class. In parallel the school
principal should be given the possibility to join all the groups for global events and information flow.

Austria

The practical work on an individualised action plan for each participating school also motivated the teachers to interact
with each other and find common ways to attract the parents in schooling.

Austria

Module 3 delivered many discussions and results about the parental involvement in practice (understanding the results,
effects and influences).

Austria

The session showing best practices of used social media tools (M1U2) gave the participants a good overview about the
existing possibilities and ways of implementation.
The needs analysis and developing of an action plan for their schools was the most motivating part for the participants.

Austria
Bulgaria
Greece
Bulgaria

In our case the most successful was Module 3 (Parental Engagement in Practice) - there were representatives of 3
schools from Phase A that shared experience with other schools
See previous answer to the same question.
The most successful part of the workshop was the discussion about parental engagement in practice where most
teachers shared their live experience and took notes of other school successful practices.
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Country

Parts of the workshop that were reported as less successful

Bulgaria

Maybe the third - seemingly teachers expected more concrete instructions and detailed support on how to develop the action plan.

Bulgaria

Everything was ok, most of the teachers were interested and motivated

Greece

Greece

I couldn't say that it wasn't successful but I think that they didn't find interesting enough the 3rd session. However, I think that this
happened because it was the last part and maybe they were a little bit tired but mostly because the issues of this session had been
covered in their discussion especially in the 1st part.
Module 3. Maybe this module needs some more concrete materials and ideas for teaching.

UK

Nothing identified

UK

Nothing identified, it was a very productive session

Bulgaria

The part where we asked them to figure out what could be done better in
order to stimulate teacher-parent relations.
M3U2 (Build an evidence base) - To evaluate a range of ways of capturing and evaluating outcomes using social media is very
demanding.

Austria
Austria

Using new social media tools, building an evidence base (M3U2)

Austria
Ireland

Since parental engagement in this school is already very well established, the focus of the training was very well accepted, and
therefore no part of the workshop could be seen as less successful in this case.
The activities that are included - as the group was small it became more of a discussion - which in itself was very successful.

Ireland

Difficult to do activities on a 1:1 basis.

Greece

They were all successful. One or two participants refused to do the hands-on work, arguing that they were not good at arts and
crafts, despite my insistence.
I think we could differentiate more carefully between schools who are at the beginning of a social media journey and those who

UK
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have well developed processes and practices.
Greece

The 3rd since was the last one and they were already a little tired

Greece

The less successful part was the last because it was late. The participated teachers finished from their duties at 16:30 and came
after a break at 17:30 to attend the workshop, so the last part was 4 hours later.

Ireland

While they were interested in the action research model and wanted more information, time spent on it was not too long - I localised
it to reference the Irish Quality Framework for 0-6's, Síolta, which has a spiral of reflection at its core whick echoes action research.

Ireland

The road map slide didn't seem to engage them but they already seemed clear enough about the path so maybe just didn't need it
as much.
Participant already familiar with action research so did not spend too much time on this. Also familiar with the benfits of parental
engagement, so emphasis was on ways of doing this.
As the focus was on what the participant needed it was all successful.

Ireland

Participant was familiar already with the action research cycle through Síolta, so didn't spend much time on it

Ireland

Lack of discussion with outside teachers, though lots of ideas already in existence.

Greece

None

Greece

-

Ireland
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UK

The expectation to complete the questionnaires (1 and 2) so early in the meetings with the staff from schools. These questionnaires
need to be staggered.

Austria

Some parts (e.g. M1U1, M1U2, M2U1) of the training modules were too theoretical and obsolete for the participating partner school

Austria

The participants did not see immediately the way how to implement the training results in their school settings.

Austria

The participants were uncertain about understanding and maximizing the impact (M3U1) at this stage.

Austria

M1U2 was too long and already known by the participants.

Austria

The content of some training modules used in the workshop were too theoretical for some of the participating teachers. They
preferred to faster design and develop concrete results.

Austria

The participants complained about the missing information in the training about legal rules of using social media in educational
sector.
The more theoretical parts were rather bad accepted.

Austria
Bulgaria
Greece
Bulgaria

I wouldn't say there was an unsuccessful part - however some of them were not so interesting to the teachers (like explaining what
the role of parental engagement is and looking for definitions - most people seemed to have good awareness on these issues).
See previous answer to the same question.
The least successful part of the workshop was the part with the definitions about parental engagements since most of the attendees
seemed to be well aware of the theoretical assumptions.
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Country

Suggestions for future workshops

Bulgaria

Shorter duration of workshops- Preparations off materials in advance, including video presentations etc. Also splitting it to live
and follow-up online sessions in order to get feedback from the trainees.
Shorter duration of workshop. Use of camera to record the most interesting moments.

Bulgaria

Greece
Greece
UK
Bulgaria
Austria

I would suggest in the 2nd part to ask from the teachers to think and describe a specific activity for parental engagement in order
to have an example. by this way the 2nd part will not be only theoretical.
We had allocated 4 hours for the workshop and for this particular group of 6 people was too much. So in future workshops we
will take into account the number of participants in order to estimate the duration.
Follow – up workshops were organized in February 2015 to track and monitor Phase A school progress with implementing
plans.
It will be nice to have some nice promotional videos with success stories for teacher-parents collaboration and use that as a
basis for a class discussion.
1.) need preliminary talks before training workshop
2.) make the training more low-threshold
3.) focus on concrete work on school action plan during the workshop

Austria

The age of children should be taken in account, when inviting schools to participate to the workshops. Most of the secondary
schools (with students over 14 years) are not very interested in a stronger collaboration with the parents. Also teenager´s
parents are not willing to engage in schooling activities anymore, compared to primary schools.

Austria
Ireland

Not really; despite this is a secondary 2 school the workshop was fruitful and the participants understood the workshop content
and could also use the input for further planning and improving the parental engagement activities of the school.
If running small or 1:1 sessions, flexibility is key.

Ireland

Devise some materials /ideas to enable 1:1 activity for use, where necessary.
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Greece

UK

The facilitator should be ready to adjust the time devoted to each module to each group of participants. The group dynamics and
the discussions that are brought up in Module 1, which is very explorative, may eventually overlap with issues raised in the next
two modules. So maybe the trainers' guide should advise the facilitator accordingly.
We need more resources to support more advanced schools to evaluate their practice properly.

Greece

Maybe not 3 separate parts (Modules) but only one with the most important elements of the three parts.
Less duration.

Ireland

Localizing the workshop structure really helps, to the Irish situation and to local community situations and context.
Perhaps check in advance about the level of detail on action research that is required - it takes the group off message
somewhat, and it could be explained earlier in the presentation -if needed- before getting into the core elements of PE.

Ireland
Ireland

It was useful that as the trainer was familiar with the ethos of “Educate Together” and ways of working; if working with such a
group advanced familiarity is beneficial.
Plan to do this workshop with the school in the autumn, but will be modifying in response to their needs and action plans.

Ireland

Localize to ensure relevance to participants.
In general ensure that timing suits the annual educational cycle of the country.

Ireland

Make sure timing suits schools better, so that there can be a synergy created between all participating schools.

Greece

There were positive aspects in organising a one-to-one workshop; however there was lack of interaction with other participants.
For this reason, we are planning follow-up online sessions were organized with the face-to-face workshop participants in Athens
and the teacher who joined the online workshop.

Greece

Organise a training workshop for parents on the ODS platform in the conference.

Page 27 of 36

UK

Allocation of time for reflective meetings with schools on a regular basis. Schools appreciate communication with the trainers.

Austria

The workshops could be improved if the trainers contact some of the trainees before the workshop in order to get an idea of the
already existing background.

Austria

Include a short section about the actual media law concerning the use of social media in the educational sector.

Bulgaria

I would like to have some suitable video materials for demonstration and further raising the interest and engagement of the
audience.
They also had certain ideas about the conference to be held in Athens in October/ November: 1) to organise a training workshop
for parents on how to use the ODS portal (this was due to the fact that many parents are unfamiliar with social networking tools
and digital media),2) to organise a workshop for parents and teachers, using the "De Bono hats" technique. The assistance of 6
E-STEP teachers will be needed for this, so we agreed that other Greek E-STEP teachers will be invited to collaborate for this
and will be trained online by the head of Mountain Zone school (Zakynthos).
Provide an ongoing online resource where similar initiatives are announced in the future in order to help national efforts in the
area of parental engagement.

Greece

Bulgaria
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3. International Summer trainings

The first Summer training of E-STEP took place on July 17th, 2014 in Marathon, Greece.
Overall, 25 teachers and school leaders from both Primary and Secondary Education
attended the Summer School, coming from Serbia, France, UK, Finland, Greece, Portugal,
Romania, Cyprus and Turkey. The training was a 7-hour workshop, designed and led by the
BCU team of the project, and the objective was to pilot the initial version of the training
framework that BCU has worked on within WP2. The workshop was also delivered in the
context of a wider school innovation and development course, and the participants were
invited to have prepared in advance an educational scenario at any curriculum area that
would involve pupils’ parents. It mainly focused on Module 1 of the training framework and
was divided in two parts: the first part addressed the concept of parental engagement, and
investigated the participants’ perceptions and definitions of it. Findings from the Needs
analysis (WP1) of E-STEP were also presented along with literature on the issue of parental
engagement. Three technology in context- case studies from the UK were also presented,
that explored local contexts for parental engagement, how technology is currently being
used and aspirations for the future. These were presented by two teachers from City Road
Primary School and Wilson Stuart Special School and the Liaison Officer of King Edward VI
Sixth Form College. The second part was intended to explore barriers and boundaries to
effective parental engagement and the BCU team used drama in education techniques in
order to address these issues. The complete agenda of the training is provided in Appendix
1.
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Figure 5: 1st Summer workshop- Creating artifacts to tell stories about parental engagement.

Figure 6: Setting priorities for implementing parental engagement

The second summer training took place on July 15th 2015, in Mati, Greece. Thirty four
teachers and Heads of schools participated, coming from Poland, Cyprus, the UK, Portugal,
Ireland, Lithuania, Finland, Turkey, Austria, Greece, Bulgaria, Estonia, France, Germany,
Serbia, Croatia and Romania. Twelve of them were ERASMUS+ programme grantees, 10
were ODS contest winners of the National Educational Scenario Contests and 12 winners of
the Innovative Schools' Contest. The whole group contained thus a big array of teachers in
terms of familiarity with parental engagement and social media use in education, ranging
from highly active and experienced users to people who were new to these concepts. The
workshop was delivered in English by the BCU team, Dr Alex Kendall and Dr Eleni Kanira.
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Figure 7: Second Summer workshop participants

As preparation for the project the participants were asked to prepare an educational
scenario that included the aspect of parental engagement. During the workshop they first
explored their own perceptions and experiences of parental engagement, addressed existing
barriers and enablers and then started designing their own roadmaps . Three cases were
also presented by E-STEP teachers from the UK, who had travelled to Mati with the BCU
team. One of these cases, Chad Vale Primary School, is also presented online in a blog set
up by BCU.
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Figure 8: Participants' artifacts representing their perceptions of parental engagement during the second Summer
training workhop.
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Figure 9: Prof. Alex Kendall (BCU) at the second Summer training workshop

Figure 10: Prioritisation activity during the second Summer training workshop.
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4. Discussion and recommendations
Based on the experience and the reports on the practical application of the training workshops in
both phases, some interesting points can be drawn that could be of use for future teacher training
projects and workshops, not only in the area of parental engagement but in terms of overall teacher
professional development:
-

As far as parental engagement is concerned, pupils’ roles should also be clearly addressed in
any attempt to strengthen teachers’ and parents’ relationships. This finding is also in line
with one of the principles of the training framework, as they were described in D2.1
(Training framework deliverable).

-

The Head of the school seems to be playing an important role in any type of extra- curricular
project or activity of the school. This was evident from the fact that teachers were more
confident for their power to make a change in cases were the Head of the school was also
actively involved. A recommendation for future workshops and other projects / teacher
training programmes would be, thus, to set the active participation of School Heads as an
important priority in order to ensure that the staff of the school feels safe and motivated.

-

Schools that were involved in the needs collection of the project and were invited to
participate in the development of the training framework were more likely to stay
committed until the end of the implementation of parental engagement activities. There
were clear indications that following a participatory design approach that listens to the
teachers’ voice, instead of simply giving them instructions, may increase their willingness to
respond to the requirements of a project and their understanding of its benefits for them.

-

It is also important for any trainers/ training providers to agree with the trainees (teachers)
from the beginning of any training on the exact terms of their participation, their roles and
responsibilities, the deadlines and the expected benefits. A suggestion, therefore, for future
trainers of the E-STEP framework , as well as for other projects, would be to ‘sign’ a form of
pedagogical contract with the trainees, where also the role, responsibilities and expectations
of the trainers are also equally agreed and understood.

-

In the same line, it is significant to explain to the trainees how any intervention/ project/
training or activity resonates with their regular school activities and how it can be integrated
in their current school culture and regular practices.

-

Having a person who acts as mediator between parents and school staff seems to be
important in creating and maintaining systematic and solid relationships between the two
sides. This was observed in some cases in Ireland and in the UK, where professional liaison
teachers were appointed the responsibility for home- school communication and
collaboration. Since this practice seems to be established in certain countries only, a
suggestion for future parental engagement activities could be to encourage the schools to
assign such a role to a particular member of school staff who would be motivated enough to
undertake it. Specialised and intense training could also be provided to these members of
school staff. An important condition here is that any mediator is skilful and motivated to use
technology and social media and specialised training for this could also be provided.
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-

Issues of time are always challenging when involving teachers and expecting them to
dedicate teaching or even their free time. Motivation, reward and recognition are issues to
be seriously taken into account in the future.

-

Issues of gender imbalance could also be considered in future projects that address parental
engagement. The work done for WP1 (review of the literature and teachers’ and parents’
needs analysis) as well as the empirical data presented here, imply that the concepts of
parental engagement/ involvement etc. are mostly associated with mothers. Future
research could look for more insight to this issue and explore whether there are differences
in the understanding of mothers’ and parents’ roles and attitudes to parental engagement.
This could also be taken into account in future applications of the E-STEP training framework
as a concept to explore with teachers and parents in Module 1. It would be also interesting
to see whether and how these gender roles change when technology (as a domain that is
possibly still viewed as male dominated) comes into play.

-

In the instructions of the implementation plan (D3.1) it was emphasized that the school
action plan and the overall activity that the participating teachers implemented should be
shared with the rest of the school staff, the pupils and parents in order to gradually involve
them. This was also supported in practice by the workshop reports and should be taken into
account in future trainings as an important aspect for the success of an intervention in terms
of the overall development of schools.

-

Identifying case studies with examples from parental engagement activities was stressed in
many workshops as an important enabler and motivation for teachers. This was indeed
taken into consideration and applied in Phase B workshops, when we had managed to
identify such case studies and to produce a video that was presented in the workshops.
Overall, the use of these videos with other teachers’ interviews and experiences can be a
very useful tool in generating ideas, stimulating teachers’ interest and giving a clear idea
about what a project or training is about.

-

Module 1 (Understanding parental engagement in own context) seems to have been the
most successful in these specific workshops and settings (although not unanimously). The
hands-on activities were also welcomed in most cases and future trainers should indeed
include them in the process of the workshop. However, an introductory ice- breaking activity
could support them, especially in cases where the workshop participants are not familiar
with one another or with such type of creative work.

-

The time allocated for each training unit should be flexible and adjustable to the profile,
status and previous experience of the participants both in terms of parental engagement as
well as with the action research approach that the E-STEP training framework uses. It would
be useful, thus, for the trainers to do in advance some research on the profile of the
participants and adjust the workshop accordingly. The same goes for differences across
countries and national educational systems, as well as cultures towards both parental
engagement and use of social media in education. These should be taken into account and
the trainers should be able to localise the training framework and approach to different
contexts.
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